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Individuals from Miami

whose experiencesand/or

research have been Introduction
especiallyinfluential in For thepast threeyears, Miami University (Ohio),
shaping thelnstitute for in partnership with 11 area schools and affiliated
Educational Renewal health and human services agencies, has been devel-

include:; BernardBadiali, oping what is called the Institute for Educational
KatharineHooper-Briar, Renewal. Asit continues to develop, the Institute is
Nelda Cambron-McCabe, bothaconcept and asettingthatispremised uponthe
Don Daiker, Randy Flora, related assumptionsthat: (1) Miami University andits
JanKettlewell, Hal partner school communities shareresponsibilitiesfor
Lawson, Sally Lloyd, improving outcomes for children, youth, families,
Richard Quantz, Robert and communities; (2) In order to improve outcomes,
Wendel, Nancy Yoder, and renewal and change must be planned in partnership,
JimZiegler. This mindful of theinterdependenceand need to synchro-
document isadapted from  nize changes each partner needs to make; (3) Every
aproposal to the DeWitt faculty member, practicing professional, and student
Wallace-Reader'sDigest ~ can and should make contributions to this effort
Fund Incentive Awardsin  (there is enough work for everyone); and (4) All
Teacher Education. partners need to embrace and model participatory-
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democratic principles and processes in their work.

The Institute for Educational Renewal,

Based at Miami University

Thelnstitutefor Educational Renewal representsaconsortium of partnerships
that seeks to bring together the school, community, and the university to the
advantage of children and families in partner school communities and persons
whose careers are in service to children and families. The mission of the Institute
for Educational Renewal isto renew the capacity of schools, families, health, social
service agencies, and Miami University to exercise shared responsibility for the
learning, development, and well-being of all children, youth, and families. The
primary goals of the Institute are to:

1. Improve the education of educators, health, and social service professionals.

2. Improve education, health, and social servicesfor children, youth, and families.

3. Support the development and renewa of individuals—university, school,
health, agency personnel, and families.

4. Support development and renewal of organizations, including inter-organiza-
tional relationships.

5. Support inquiry—assessment, critique, evaluation, research.

The foundational principles of the Institute for Educational Renewal set forth
anew vision for education, health, and social service systemsand for children and
families. Itisboth child- and family-centered and intended to promote col laboration
among systems. The foundational principles are as follows:

> Thiswork is grounded in personal and organizational commitments to children,
youth, and families.

> Parents, caregivers, and education, health, and human service professionals
must have ongoing opportunities to work together to enhance the learning,
development, and well being of all children.

> All students (partner school community students and Miami University stu-
dents) must have access to education and services based on research and
current best practices.

> Differences in the success of anyone—children, preservice students or the
personnel of Miami University and partner school communities—cannot be
associated with race, class, or gender. An environment must be provided that
isconduciveto the continual development of understanding, sensitivity, and
respect for ethnic, linguistic, socia, cultural, and individual learning differ-
ences.

> A climate for airing differences and building shared understandings of current
best practices for the learning and well-being of children must be created,
including the readiness needs of adultsand organizationstoward the
same goal.
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> Members of the Institute (teachers, administrators, Miami University faculty
and students, agency professionals, parents) must regularly invest time and
other resources in inquiry and renewal—generating questions, developing
answers, reviewing research and current best practices, and reflecting to-
gether on the needs of the learners.

> It must be understood that change is difficult but possible, and necessary, and
that the push for change must allow for self-learning to unfold.

Current Focus and Aegis of the Institute

While participants in the Institute for Educational Renewal aspire for it to
become atrue community of partnerships, at the present timeit islegitimate to ask
whether the Institute is internal or external to Miami. At present it is both. It isa
community of partnerships, which isunder theleadership of Miami University, and
it serves as what John |. Goodlad calls a Center of Pedagogy.

The Institute is grounded in the 19 postulates, or necessary conditions of
programs for the education of educators, that resulted from the five year study of
teacher education programs conducted by Goodlad and his colleaguesthroughthe
Center for Educational Renewal, based at the University of Washington. At the
cornerstone of thisresearchisthe pre-eminence of theacademic disciplineinwhich
a future teacher is specializing. Goodlad calls for strengthening basic theoretical
and conceptual understanding of education; strengthening conceptual connections
among liberal education, specialized subject matter, foundational studies, and
applied methods and practice teaching; and strengthening connections with the
world of practice. Goodlad stresses that the mission of teacher education must be
connected to the mission of schooling in ademocratic society, and should feature
four curricular themes: enculturating theyoungin asocial and political democracy,
providing access to knowledge for al children and youth, practicing pedagogical
nurturing, and ensuring responsi bl e stewardship of school s( Educational Renewal,
pp. 4-5).

In Educational Renewal (1994), Goodlad defines a center of pedagogy “as
both a concept and a setting” (p. 10). As a concept, it is“inquiry focused,” where
theart and scienceof teaching arebrought to bear ontheeducation of educatorsand
where the whole of the teacher education program is the subject of continuous
inquiry (p. 11). As a setting, it encompasses within its borders faculty members
from education, the arts and sciences, and partner schools, and serves as what
Goodlad calls“an organizational identity” for the preparation of educators (p. 13).
Through what Goodlad callsthe tripartite collaboration of faculty (from education,
the arts and sciences, and partner schools) in inquiry and in programs for the
education of educators, the purpose of a center of pedagogy is to promote the
simultaneous renewal of schools and programs for the education of educators.
Thus, based upon Goodlad’ s research, as envisioned the I nstitute for Educational
Renewal is both a concept and setting through which Miami University exercises
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itsresponsibility for inquiry and ongoing renewal of schoolsand programsfor the
education of educators. But, thereis more.

Asimportant as Goodlad’ sresearch isto shaping the Institute for Educational
Renewal, based at Miami University, another powerful body of literature aswell as
a historical context has also been influential. This body of literature, known as
Interprofessional Collaboration and Service Integration, is best represented by
Katharine Hooper-Briar and Hal Lawson, colleagues from Miami University.
Drawing upon this literature, within the Institute the simultaneous renewal of
schools has been approached in relation to the other systems that are intended to
serve children, youth, and families, and the renewal of programsfor the education
of educatorsisinrelationto other university programsfor health and social service
providers. Hooper-Briar and Lawson argue that relational analysis and develop-
ment invite us to proceed beyond the comfortable confines of school-university
cooperation to multi-dimensional partnerships (university, school, health/social
serviceagencies, community, families) that impact onthelife spacesof childrenand
youth.

ThislInstitutefor Educational Renewal, thus, isdevel oping upontwo different,
and yet related, bodies of literature. Thefirst isthat of Goodlad and his colleagues
inthe Center for Educational Renewal at the University of Washington; the second
is arecently emerging field, best represented by Lawson and Hooper-Briar, that
addresses schools in relation to other systemsin our society that serve children,
youth, and families, with the related implications for professiona preparation
programs in universities. Goodlad’s research is based upon a five year study of
teacher education programs which is presented in Teachers for our Nation's
Schools (as well as his earlier research on K-12 schools, as reported in A Place
Called School). Theresearch of Hooper-Briar and L awson, funded by The Danforth
Foundation, isbased upon sitevisitsand interviews of interprofessional collabora-
tion and service integration in 25 different states, as most recently reported in two
monographs, Serving Children, Youth, Families and Communities: A Guide for
Inter professional Collaborationand Servicelntegration (1994) and nter professional
Collaborationand Servicelntegration: Implicationsfor Collegesand Universities
(1994).

For al kindsof historical reasons, Miami University’ s* Education School” has
been a School of Education and Allied Professionsin which programs are featured
in Education, Family and Consumer Sciences, with strong faculty interest in family
studies; and Health, Physical Education, and Sport Studies, with strong faculty
interest in health. Effective Fall 1994, the Social Work Program has moved into the
School of Education and Allied Professions and a new Department of Family
Studies and Social Work has been created. This composition and collective
expertise of the faculty in Miami’s School of Education and Allied Professions,
together with a growing sense of frustration about the ever worsening societal
conditions for children, youth, and families and the inability of our various
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systems—as stand-al one i nstitutions—to have much impact on these conditions,
havebeenthemost critical variablesin shaping thedevel opment of, and aspirations
for, the Institute for Educational Renewal.

During the Fall of 1994, Miami University faculty, together with colleaguesin
partner school sand partner agencies, devel oped aconsensusdocument that focuses
on“pieces’ of all fivegoalsof thelnstitutefor Educational Renewal . Thedocument,
entitled the Institute for Educational Renewal, was recently approved for funding
by Goodlad (from the Dewitt Wallace-Reader’ s Digest Fund) and represents some
“set directions,” aswell asfull recognition that what is described isajourney, not
afixeddestination. Asnoted earlier, thel nstitutei senvisioned asboth aconcept and
asetting.

Institute for Educational Renewal—As a Concept

Asaconcept, thelnstituteisnot astatic, bureaucratic structureimposed upon
participants. To the contrary, it must be constructed—and continuously re-con-
structed—Dby its participants. Likethe change processesand projectsitisdesigned
tofacilitate, the Institute must be viewed as an inventive, self-corrective, develop-
mental, consumer-guided, and data-driven organization. Like Goodlad' s Center for
Pedagogy, there are no working models to imitate. Committing to the creation and
continuous construction of the Instituteis pioneering work.

Asenvisioned, the Institute isintended as a strategic resource, arenewal and
change-oriented catalyst. As a change and capacity building focal point, the
Instituteisaninnovationinitself. It represents atest of the most effective waysto
support faculty, students, and diverse partnersin school communitiesin acollabo-
rative venture to improve practice and outcomes.

A cornerstone of the Institute for Educational Renewal isinquiry. Part of that
understanding of thenature of inquiry includesassessment. Assessment will focus
on collective and individual self-study that will encompass a broad range of
information-gathering activitiesand persons. Assuggested by thephrase*|earning
our way through the change process’ (Cox, 1993), assessment, like change, in-
volveslearning. Thetarget audiencesfor assessment arethe same personswho are
involved in the innovations and gathering the information. In this perspective, the
creation of this partnership, and the striving toward the mission of renewing the
capacity of schools, families, health/social service agencies, and Miami University
to exercise shared responsibility for thelearning, devel opment and well-being of al
children, youth, and families require an assessment philosophy that allows partici-
pating persons, groups, and organi zationstol earn about themsel ves, each other, and
about change-as-learning.

Institute for Educational Renewal—As a Setting
Inaddition to being aconcept, thelnstitutewill also function asasettinginthe
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Goodladian sense, with one of its primary purposes being to promote the simulta-
neous renewal of schools, in relation to the renewal of other systems that are
intended to serve children, youth, and families, and the renewal of programsfor the
education of educatorsin relation to selected university programs for health and
human service providers, namely family studiesand social work, and programsthat
feature health enhancement and education.

Goodlad’' sfour moral dimensions of teaching, noted previously, will framethe
work in the Institute for Educational Renewal as a setting. The Institute for
Educational Renewal will serve as an organizational identity for bringing together
faculty from the School of Education and Allied Professions and College of Arts
and Sciences (within Miami University), partner schools, and partner agencies to
collectively shareresponsibility for the preparation of educators, health, and family
service professionals. The purpose will be to promote the learning and well being
of children and families through assuming the collective responsibility for the
simultaneous renewal of the partner schools, partner agencies, and Miami
University’ s programsfor the preparation of educators, health, and human service
professionals. Thelnstituteisnot, however, about curriculum redesign followed by
businessasusual. Rather, throughthelnstituteitisanticipated that all memberswill
share in the responsibility for ongoing renewal and coherence of the programs.
Consistent with Goodlad’ spostul ates, it isintended that the curricular redesign and
overall coherence of preparation programs will belong to the collective member-
ship of the Institute, with all members sharing a sense of collective responsibility
for modeling effective pedagogy and professional practices.

Why the Institute for Educational Renewal

At This Time?

There is growing recognition that all of our systems—schools, health and
social service agencies, colleges and universities, business and corporations,
governments, and others—requirecontinuousmonitoringif they aretoreact to, and
anticipate changesin the world around us. Participantsin the I nstitute for Educa-
tional Renewal havelearned about the difficultiesassociated with change, and have
gained an understanding about the necessary conditionsfor it to occur. They also
know about the dangers of pursuing changefor itsown sake. Thus, participantsin
thelnstitute seek waysto enhancereadinessfor change, their abilitiesto makethese
changesand, wherenecessary and warranted, toresist changesthat may beharmful.
Theconcept of renewal allowsfor participantsto consider theself-oriented and sel f-
directed learning and inquiry, that individuals, groups and organi zationsundertake
in relation to their needs, readiness, and capacities for change. The Institute for
Educational Renewal is an organizational facilitator for this.

All partnersin the Institute for Educational Renewal are concerned about the
unfortunate and intolerable outcomes documented in a growing number of chil-
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dren, youth, families, and communities. All know about the challenges—even
crises—professional sare confronting in schools, heal th and human servicesagen-
cies, governments, and higher education institutions. In all cases, partners share
concern about the waysin which these outcomes and conditions can beimproved.
All know that their lives and the lives of others will be made better as such
improvements are made. In brief, self-interest and altruism merge here. Profes-
sional and citizenship roles become interdependent, founded upon the civic, moral
and ethical obligations.

Renewal revolves around the individual and collective commitments and
obligations to improve outcomes for children, youth, and families and the condi-
tions surrounding that work. The Institute for Educational Renewal is one way—
not the only way—to mobilize individuals, groups and organizations for the
challenges of change. Renewing and changing together is difficult without such a
mediating structure and processes. Mindful of the interdependence of higher
education institutions, schools, and community health and human services agen-
cies, thereisaneed to renew and change simultaneously and together. Each partner
needs, and depends upon, the others. In recognition of this, the Institute brings
together all interested partiesto plan for our simultaneous, interactive renewal and
change.
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