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Human Rights Education:
An Essential Teacher Preparation

By Betty A. Reardon

The field of teacher education, as all sectors of our society, is profoundly
challenged by the rapidly changing global social system. The curricula of our
schools and teacher education institutions had hardly worked out an effective
responseto the often repeated litany of global problemswhen the systeminwhich
they evolvedbegantodrastically restructureitself. Thissituationrevealed thelimits
of a problem-centered approach to world issues and peace education and the
inadequacy of even aglobal systemsapproachto global education and—for those
few institutions which offered them—peace studies.

This new challenge raises again the question of values in education, a major
concern of Theodore Brameld (1965) and other reconstructionist educators for
years. It callsfor an approach morereadily adaptabl eto the challenges presented by

drastic changes; namely, a set of fundamental prin-

] ciples by which human affairs can be assessed in a
Betty A. Reardonis variety of situations. This essay proposes one such
director of the Peace approachtoglobal educationand peacestudiesinour
Education Programat schools, and thus, necessarily in our teacher educa-
TeachersCollege, tion institutions. It is values-based and conceptual,
Columbia University, rather than issues- or problem-centered. The argu-
New York City, New ment isbased on the premisethat our social problems
York. at all levels, local through global, are as much a
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matter of ethicsasthey are of structures; aspersonal and social asthey are political
and economic. It further contends that the subject of human rights most readily
lendsitself totheapproach. Indeed, it can beargued that most of the problemsfaced
by the global system in both the Cold War period and now, in its aftermath, can be
viewed asissues of human rights. Theseargumentsare central to the positionsand
programs of the People’ s Decade for Human Rights Education and to aK-12 curri-
culum sampler and resource guide designed to implement its purposes.* Thisessay
isan adaptation of one of the chaptersintroducing the approach advocated by the
sampler.

The guide was constructed to serve as a resource providing a framework,
rationale, and curriculum sampler to facilitate human rights education in elemen-
tary and secondary schools, and especially in teacher education institutions. It is
intended to be suggestiverather than definitive, and to demonstrate somepossibili-
ties for an holistic approach to human rights education that is comprehensive,
conceptual, and devel opmental, and that directly confrontsthevaluesissuesraised
by human rights problems.

A holisticapproachisadvocated asconsistent with theprincipl esof ecol ogical
or whole systems thinking that are emerging as the paradigm most appropriate to
the formation of planetary citizens. Holism, as applied to human rights education,
interpretsall rightsand entitlementsasinterrel ated and i nterdependent components
or aspects of one central, generative principle—human dignity.

The comprehensiveness of the approach liesin its attempt to touch upon all
areasof rightsandintheassertionthat humanrightscanfind someappropriateplace
inthe curriculaof al grade levels and subject areas. Although the sample lessons
provided hereare presented by gradelevel, rather than by subject area, most can be
adaptedto several subjects. Therangeof materialsnow availableor in devel opment
make it possible for teachers of all grades and subjects to include human rights
topics in their curricula. These suggestions are made in the belief that such
comprehensive human rights education is not only possible, but, more important,
itisessential to the welfare and survival of human society.

Thepreferencefor aconceptual rather than atopical approach derivesfromthe
values, both explicit and implied, that infuse the ideas and the evolution of human
rights. Asasocial movement and afield of study, human rightsaddressesthenorms
and standards deemed appropriate to a good society. Within a human rights
framework, society is not an abstraction divorced from notions of ethics and
qualities, but isthe forum for the expression of human moral development, applied
topublicand social, aswell asto privateand personal, relationshipsand behaviors.

Indeed, recent feminist scholarship on human rights makes an argument for a
holistic approach, arguing that all human rights are integral, one to the other, and
cannot be separated or prioritized, as has been the practice in the industrialized
nations of East and West. Feminist scholars such as Riane Eisler (1991) and Char-
lotte Bunch (1990) arguethat the standards and norms of the public and the private
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spheres should beinformed by auniversal and fundamental respect for the dignity
andintegrity of all human beings. Thefeminist argument assertsthat thedistinction
and separation between private and public morality, aswell as between the ethics
appliedtoone’ sown group and those used in dealingswith others, isamajor cause
of the violation of rights of women, ethnic minorities, and adversaries. Such an
argument provides further rationale for a conceptual approach, devised to illumi-
nate principlesof human dignity. The Decade’ shuman rights education framework
isthusone of principlesand standards morethan problemsor cases. Although both
problemsand casesareincludedintheunitspresentedinthe sampler, they areused
to illuminate principles and provide opportunities to apply standards. A central
purpose of both the framework and the approachisto devel op the capacity to make
moral choices, take principled positions on issues, and devise democratic courses
of citizen action; in other words, to develop moral and intellectual integrity.

The key concepts that inform the framework are a set of social values that
define social problems such asracism, sexism, and other readily obvious denial's of
human dignity. Thesevaluesarethe qualitiesand conditionstoward which we seek
to educate as a contribution to the resolution of the problem. Human rights
education is values education. It seeks to provide learnings which will lead to the
development of aset of coreval uesand sub-val uesthat derivefromthefundamental
central value of human dignity. Thisvalue systemiscomprised of arange of values
of varying degreesof complexity and abstraction, but themost fundamental of them
can be expressed in both simple and sophisticated terms appropriatein oneform or
another to all learning and developmental levels. Thus these value concepts are
woven throughout the developmental sequence suggested in the sampler. The
subval ues and problems are more specific and can be designated as appropriate to
the curriculum of specific gradelevels. Thusaconceptual -devel opmental sequence
that advocates presenting specific concepts, problems, and the relevant interna-
tional humanrights standards at the grade level smost appropriateto the social and
cognitive development of the intended learnersis presented to illustrate how the
concepts can infuse the entire K-12 curriculum.

The ultimate goal of this kind of education is the formation of responsible,
committed, and caring planetary citizens, citizens with sufficiently informed
problem awareness and adequately reflected val ue commitmentsto be contributors
tothereconstruction of aglobal soci ety that honorshumanrights. For thispurpose,
some action oriented curricula are essential and thus are included.

Few of the students in our elementary and secondary schools will become
human rights experts. Neither will many become human rightsworkers. Y et itisour
hope that some of them will become human rights activists and many, if not most,
will become advocates. And, surely, al should be human rights aware.

Certainly theteachershbeing prepared to servetoday’ sstudentsshould haveat
|east an awareness of humanrightsissuesand standards. Theoverall goal swe seek
in advocating the inclusion of human rights curricula in schools and teacher
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education is a form of citizenship education that develops both awareness and
advocacy. No citizen of the 21st century should leave school without knowledge of
the fundamental human rights upheld by the international legal standards that
provide the norms for ajust and peaceful world community. Knowledge of these
normsand theobstaclestotheir fulfillmentisessential tothedevel opment of human
rights activists and advocates, to the unversal observation of human rights, and to
theachievement of ajust world peace. Thus, humanrightsisan essential subject for
coursesin educational foundations and other teacher education areas.

Human Rights and Peace Education

Human rightseducationisasfundamental and constitutiveto peace education
as human rights are to peace:

Stated most succinctly, the general purpose of peace education, as| understand it,
isto promote the development of an authentic planetary consciousness that will
enable us to function as global citizens and to transform the present human
condition by changing the socia structures and the patterns of thought that have
created it. Thistransformational imperative must, in my view, be at the center of
peace education. (Reardon, 1988A)

Human rights education is essential to the fulfillment of the transformational
purposesof peaceeducation, for it seeksaset of goal sthat areinthe af orementioned
terms fundamental to peace.

Two general objectives or purposes of the field have been defined by the
initiators of the Peoples Decade for Human Rights Education. Primarily, human
rights education seeksto assurethat all human beings are made aware of therights
accorded to them by the Universal Declaration of Human Rights and the interna-
tional instruments for its implementation; that all may know that procedures exist
for theredressof violation of theserights; and that political authoritiesand citizens
know they can be held accountable for rights violations. Secondly, it seeks to
facilitate society’ s becoming more fully informed of the problems that impede the
realization of human rights, and its awakening to the possibilitiesfor theresolution
of those problems.

Inthesepurposesof theDecadearearti cul ated aset of tool sfor theachievement
of “theconditionsof peace,” thosestructures, processes, and behaviorsmost likely
to limit and—ultimately to eliminate — social, structural, and political violence.
The achievement of the minimum conditions of human rights fulfillment would
provide the foundation of a non-violent social order which could be defined as
peace. These conditions, definedinthefield of peaceresearch as” positive peace,”
itisargued, would also greatly reduce the causes of the organized violence of war.
The resolution of that problem, the elimination of armed conflict (and, | would add,
political repressionimposed by force), isreferredtointhefield as” negative peace.”
It isthe underlying assumption of the approach advocated here that human rights
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education is essential to the achievement of both positive and negative peace. In
including both, human rightseducati on assumesacomprehensiveconcept of peace
which requires in turn a comprehensive, all inclusive approach to human rights,
includingall categoriesand“ generations” of rights, aconcept to bedi scussed bel ow
in the context of a historic approach.

A Holistic Values Approach

to Human Rights Education

Human rights is a normative field of study seeking to define and apply
standardsof justiceto human affairs. Both asthe subject of research and education
andasanarenafor political debateand social action, itisthusdetermined by values.
The fundamental values that inform human rights, it is claimed, are universal
human values which can be found in one form or another in most ethical and
religious traditions. They are, as well, an integrated holistic system of ethical
standards for all human relations, aweb of normative concepts which inform most
notionsof agood society, andaninspirationfor much of thebest of reconstructionist
education.

Human dignity and integrity are the centermost concepts of the web of
related conceptsthat comprisethesocial valuesthat aretheessence of humanrights.
Within this approach dignity is defined as the fundamental, innate worth of the
human person. A good society honors the dignity of all persons and expects all
member of the society to respect the dignity of others. Integrity refers to the
whol eness of themany facets of the human person, physical, mental, aesthetic, and
spiritual. The good society provides for the expression and development of the
multiplefacets of thehuman person and holdsthemto beinviolable. Good societies
are built upon the active recognition of individual and group rights and the
fulfillment of individual and social responsibility.

From this core emerge all the other valueswhich giverise to specific concepts
of human rights. There are five such values which comprise the framework which
constitutesthisparticular holisticvaluesapproach. Thereare, however, other values
frameworksfor theinterpretation and application of human rightsthat can be of use
to human rights educators. Theworld order values defined asthe basis of research
into a “just world peace” by the World Order Models Project? and the human
values—human needs approach (Mac Dougal, Laswell, & Chen, 1980) aretwo that
areespecially adaptableto human rightseducation. Thefiveposited here, however,
stem from the core value and from the proposition of the inseparability of the
various categoriesand “generations’ of human rights. Weidentify these valuesas
economic equity, equality of opportunity, democratic participation, freedom of
person, and a sustai ning and sustai nabl e environment.
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Economic equity is the value from which the assertion of the right to the
fulfillment of basic survival needs derives. It embodies the belief that the material
benefitsand social values of asociety should be distributed so that no one suffers
unnecessary deprivation. It is this value that shows the poverty imposed by the
inequitable distribution of the world’s wealth to be a violation of human rights. It
implies the responsibility to work for distributive justice.

Equal opportunity isthe valuethat callsfor all members of the society to have
access to the possibilities of developing all the human capacities with which they
are endowed. It is this value which has lead to defining racism, sexism, and
colonialism as human rights violations. This value entail s the responsibility of the
soci ety to assure social justice.

Democr atic participation is the value from which comethe claimsto civil and
political rights. The value is embedded in the belief that people are entitled to
exer cisepower and makedecisionsinregardto publicand social issues. They have
the right to participatein formulating the policies which will affect their livesand
indecisionsabout theuseof publicresources. Democratic participationrequiresthe
acceptance of the responsibilities of citizenship on the part of all citizens.

Freedom of person is the primary and fundamental notion of the Western
tradition of human rights. It connotes the rights of all to control their own bodies,
minds, and spirits; to choose their own personal cultural identity and ways of life;
and to movefreely wherethey will, if thisdoes not adversely affect others, neglect
important responsibilities, or cause harm to the community. It is the value which
rejects slavery, unjust imprisonment, torture, enforced prostitution or preg-
nancy, and the restricting of movement within or between countries, limiting
access to information, and impeding personal choices. This right is fulfilled by
the responsibility to refrain from and prevent infringement upon the freedom of
others by individuals, organizations, social groups, and governments.

A sustaining and sustainable environment is a concept which encompasses
aright in the process of definition, one among those rights which may be claimed
not only by individuals but by human groups and by the entire human species,
perhaps a whole new “generation” or category of rights. It derives from the
assumption that maintaining lifeisthe essential requisite to continuing the human
experience and to the ongoing struggle of humankind to attain itsfull humanity. A
sustaining environment implies the right to natural conditions and socia circum-
stances which enable persons and groups to make a living, such as the right to
development (both economic and social development as pertainsto the group, and
personal development as pertains to the individual), the right to peace, and the
right to a healthful environment. It also entails individual and group responsibil-
ity for preserving the health of the environment itself, what has been referred to as
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ecological responsibility, caring for theenvironment and assuringitssustainablity.

Withinthesefiveval ueconceptsmost of thenormativeand val ueconceptsthat
make up the conceptual and moral terrain of human rights can belocated. Thefive
not only derive from the same central concept of human dignity, but al are
interrelated and none can be fully separated from the others. Many human rights
issues and problemsfall within the domain of several of the core values, and none
can be resolved without some consideration of all. Conflicts between human rights
sometimes arise precisely because the interrelationships are overlooked. It is for
such reasons that a holistic, ecological approach emphasizing interrelationships
informs this resource.

Defining positive peace, “the good society,” as a set of social, political, and
economic conditionsdependent upon civicresponsibility and authentic democracy
istosay that positive peacederivesfromsocial responsibility and activecitizenship.
In aplanetary agethistranslatesto global responsibility; that is, participating asa
world citizen in the world paolitical order. The same assumption also underlies a
previousteaching resource, Educating for Global Responsibility (Reardon, 1988B),
to which this volume constitutes an essential complement:

...three fundamental value concepts found throughout peace education efforts of
all kinds...are...positive human relationships based on the dignity of al persons;
stewardship of the planet based on areverencefor the Earth; and global citizenship
based on responsibility to a world community. These values sum up the most
general notions of what comprises global responsibility in the eyes of most peace
educators. (p. 15)

Thesesameval uesand notionssuffusehuman rightseducati on and thusendow
it with adynamic quality of education for change. They emphasize participation in
the struggle for universal human dignity which can be realized fully only under
conditions of a positive peace based upon respect for individual persons, social
groups, human cultures, and the natural environment. As preparation for this
struggle, human rights education becomes amajor component in the movement for
global transformation articulated as the goal of the peace and environmental—as
well asmany human rights—movements. Thus, humanrightseducationisintended
to prepare the learner to become a maker of history, bringing values and concepts
into lived human experience and into changing the human condition toward the
achievement of “the good society.”

A Historical Approach

Knowledgeof thehistorical originsof humanrightsisimportant to understand-
ing the human rightsmovement asadynamic, living human endeavor. Theteaching
of history can be greatly enlivened by the story of the conceptualization of and
struggle for human rights.

Theevolution of theconcept of humanrightsastheorganizing principlesof the
. _________________________________________________________________________________________]
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good society can be traced to the very roots of Western society. The idea of
articulating the social contract intheform of behavioral standardsand |awsbinding
on all members of the society can be seen in such ancient social landmarks as the
code of Hummurabi and the Ten Commandments. However, that such stan-dards
should beequally binding oncitizensand leadersalikeisan essentially modernidea
that gave riseto present notions of human rights and democratic government. The
political philosophy of representativedemocracy devel oped fromtheargument that
the function of the state was to protect the rights and well-being of itscitizens. As
statedintheDeclaration of Independence, governmentswereestablished “tosecure
theserights.” The obligation of the citizen isto assure that governmentsfulfill this
purpose and “to alter or abolish” governments that fail in or flout this purpose.
Resistance to unjust or illegitimate authority is thus a funda-mental principle of
democracy and an essential responsibility of citizens for the assurance of human
rights.

Such conceptsreflect astandard interpretation of Western history, but history
isseldom taught asthe evol ution and devel opment of the conceptsand assurances
of human rights. Y et such an approach offers teachers the opportunity to present
historical experience not only as the unfolding of events, but as the intentional
evolution of the social and political thought that influenced and wasinfluenced by
these events. Further, a human rights context for history offers a view of human
social experience from the view of peoples, not just outstanding leaders. Perhaps
most important for educators who perceive human rights as the fundamental
substanceof “ positivepeace,” suchanapproachtohistory providesabal ancetothe
heavy emphasisonwarsand military devel opments of most standard instructionin
history, and shows history to be made of possibilities and choices.

Atthevery least, all relevant human rightseventsand devel opmentsshould be
includedintherespectivehistory coursesthat deal with humanrightsrel ated events
and periods. At best, history courses could betaught from ahuman rights perspec-
tive. Applicableto all points on the spectrum of such a perspective is the need to
assure that all students have an acquaintance with the history of the fundamental
human rights standards of their own nation and of the world community. For
American students this means equal familiarity with the Universal Declaration of
Human Rights (UDHR) and the major covenants and conventions as with the
Declaration of Independence, the Constitution, and the constitutional anendments
assuring particular citizens' rights. And it should mean that the knowledge of all
these standardsis required content of the curriculaof all our schools.

Human rights have been derived from and defined out of the lived history of
human beings. This reality is reflected in the terminology of human rights which
definescategoriesasgenerations. Generation connotesthe chronol ogy, or thetime
and age, inwhich acategory of rightsisidentified and defined. It also conveysthat
rights are produced, or “generated,” by a set of historical conditions—political,
economic, social, or cultural—that have formed modern, Western society. These
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generations offer afruitful framework for teaching European and American history
ashumanrightsevol ution, placing theemergenceof existing humanrightsconcepts
and eventsinthe context of what hasbeen called “ modern history,” and framing the
evolving and yet to be defined human rights concepts as “post modern.” These
newly emerging concepts can be viewed as “the future of human rights,” or the
“rights of the ecological age.” Thus, the first generation, or category, of rights to
have been defined are the political and civil rights articulated as the rationales for
the American and French revolutions that closed the 18th century. The second
generationaretheeconomicand social rightsgenerated by thesocialist andworkers
movements of the 19th century. The mid-20th century produced the third genera-
tion—"solidarity” rights—sought by groups with common identity or experience
inthe strugglesto end colonialismin all itsforms. The rights to self determination
of peoplesand self identification of ethnic groupsarearticulated in thisgeneration.
As the 20th century closes, afourth generation claimed on behalf of all humanity
may be emerging. The seeds of this generation lie in the notion of “crimes against
humanity” invoked in the international standards condemning genocide and
apartheid. As they come to understand and internalize the oneness of humanity,
students of today will define this generation.

Enlisting studentsin such a definitional processisto invite them to be actors
in history, to be creators of standards that identify and challenge the problems of
their times. It enablesthem to seethat human rights standards emerge from notions
of “social wrong,” conditions society comes to see as contradictory to the funda-
mental values that uphold the social contract. Thus, the political excesses and
repression of monarchy produced the first generation of rights; industrialism’s
unchecked exploitation of the laboring classes produced the second; and the
contradictions and injustices of colonialism produced the third. It is up to this
generation of citizens to identify and challenge contemporary social wrongs, to
formulate and apply the human rights standards that will reduce and prevent such
wrongs, and perhaps to establish the fourth generation of rights as international
standards. In so doing they participate in making for themselves and subsequent
generationsamorehumanefuture, and thuscontributeto the achievement of peace.

An International Standards and Institutions

Approach to Human Rights Education

One of the most effective conceptual approachesto human rightseducationis
through the international standards themselves, the principles, declarations, cov-
enants, and conventions, which are the foundations of international human rights
law promulgated by the United Nations. Here, too, it is possible to apply the
approach in a comprehensive and holistic manner, starting with the meaning of
universality and the UDHR. While the world has changed considerably, the
Declaration is still the most comprehensive conceptual statement of rights. It is
. _________________________________________________________________________________________]
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recognized to apply to all peoples, anditisthe sourcefor all subsequent standards
and treaties. It should be the centerpiece of any human rights curriculum.

The UDHR does not make specific reference to every particular right that has
been claimed since it was put forth in 1948. However, it has been interpreted so as
to validate most recognized rights, even those of the so called third generation
which pertain to groups rather than individuals, and those which some call the
fourth generation. In the latter case, it is claimed that some rights pertain to
humankind as awhol e, basing the claim partially on the designation of some of the
worst violations of human rights, such as those previously noted condemning
genocide and apartheid as “crimes against humanity.” If crimes are committed
agai nst humanity, then humanity canbesaidto haverightssuchastheright to peace,
or to ahealthy, ecologically balanced planet, or to aworld of genetic, cultural, and
political diversity. Some also claim that these rights derive from Article 28 of the
UDHR which proclaims the right to an international order conducive to the
realization of human rights.

An international standards approach provides two other significant content
possibilities. The standards serveto demonstrate some of themajor world problems
as problems not only of rights violations, but asissues of importance to the order
and viability of world society. Even if there were no human rights standards, the
conditionswhich gaveriseto them would still be problemsfor theworld. However,
humanrightsstandardsprovidecriteriaby whichto defineand assessand determine
theseverity of theseproblems. The approach al so makespossiblethe consideration
and assessment of trendstoward and away fromworld community and global social
integration. Human rights standards reflect the growth of an emerging sense of
universality and provide normsthat strengthen the potential for asystem of shared
global values, an essential requisite to an authentic world community.

Finally, the promulgation of these standards attests to the phenomenon that
rights are, indeed, defined in the face of “social wrongs,” or those acts and
conditions which contradict generally accepted assumptions about right human
relationships and violate minimal standards of human decency. In short, human
rights are a secular code of ethics and morality for the world community, and, as
such, form the fundamental basis for peace, as is the claim of the Universal
Declaration:

...recognition of the inherent dignity and of the equal and inalienable rights of all
members of the human family is the foundation of freedom, justice
and peace in the world. (Preamble, UDHR, 1948)

Although all international instruments for the protection and realization of
human rights are not essential to the study of the field, some essential documents
should be known to all citizens. Among these are, of course, the UDHR and the
Covenantsenumerating thefirst and second generationon Civil and Political Rights
and on Economic, Social, and Cultural Rights. Thethreetogether are often referred
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to as“ The International Bill of Rights.” Equally important to the actual protection
of rights are the regional instruments which should be generally known to all and
specifically to the peoples of those respective regions.

Aninternational standards approach can be applied in aglobal perspectiveas
indicated above, but it can also be adapted to regional studiesthrough theregional
instruments and charters such as the African Freedom Charter or the African
Charter of Human and Peoples Rights. Regional institutions and procedures such
asthelnter-American Court of Human Rightsmight al so be studied asaphenomena
of regional integration as well as an example of international institutions arising
from changesin the international system. These regional courtstogether with the
institutions, especially the United Nations machinery, can be studied as conse-
guences of both political change and social movements. They are evidence of an
evolving global social order, the institutional core of the society of all humanity.

All current standards stem from the UDHR declared by the U.N. General
Assembly in 1948 and all arerelated oneto the other. Taken together the standards
form awhole, asystem of norms, values, and aspirations which can serveto guide
the development of a healthy and just world social order, and provide the core of
areconstructive form of global education.

A Reconstructionist Approach

Teacherswho undertakehumanrightseducationusually do sowiththegeneral
purpose of devel oping the capacity to engagein social change. For such apurpose,
areconstructionist approach demonstrates how human rights movements emerge,
gain social support, and produce both attitudinal and legal structural changesin
society. Such an approach—especially when it, too, is presented in a conceptual,
values based framework—can be used to complement the historical and/or interna-
tional standards approaches. It can, as well, stand on its own as an avenue for
demonstrating to learnersthe possihilities for using knowledge of human rightsto
directly affect theworldinwhich they live. A reconstructionist approach isfunda-
mentally developmental and process oriented.

Theprocessthroughwhichrightsarerecognized by apeople, enactedintolaw,
and become the standards by which asociety judgesitself can be observed in our
own social environments, andin other areasboth past and present, onalocal aswell
asaglobal scale. It usually startswith persons of conscience becoming aware of a
conditionthey perceiveto beagainst their society’ sethical principlesor fundamen-
tal human values. Such persons are often the initiators of amovement or organiza-
tion which attempts to bring the conditions or specific situation—for example,
slavery or torture—to the attention of their community, nation, or the international
system. Hereisan opportunity to show how most human rights organizationshave
beenfoundedintheface of actual historic circumstancespeoplebelieved could and
should be changed.
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It can be observed that in some cases these organizations or ad hoc groups
mount campaigns that become major social movements such as the abolitionist,
labor, child advocacy, and civil rights movements. When successful, such move-
ments and campaigns lead to serious public discussion of the problems and
proposalsfor remediation. When political |eadersrecognizethe public concern and
support for action toward change, specific policies or laws are proposed and
debated. If the society acknowledges both the need for remediation and the
probability that the proposed policy, national law (e.g., voting rights), or interna-
tional convention (e.g., the Convention on the Rights of the Child) can provideit,
alaw or convention is likely to be adopted, but only after a further campaign of
political action.

Then the task becomes one of implementation and monitoring, very important
roles for citizens and non-governmental organizations. This process is the actual
phaseinwhich social changetakesplace. Itisthat part of the processinwhich first
stage social action can be taken by learners, be they professors of education and
student teachersor classroom teachersand middleand secondary school students.
Theseactions, infact, may lead to new campaignsand movement as other offenses
to human dignity are often uncovered in such an implementation process (e.g., the
relation of the abuse of women'’s rights to the adequate implementation of child-
rens’ rights). Such on-going processes of uncovering and overcoming obstaclesto
human dignity can be shown to be a fundamental dynamic of truly democratic
societies.

Reconstructionist education is first and foremost education for authentic
democracy. Theresponsibility toprovidesuch educationfallsuponall teachers, and
their professional education should prepare them to carry it out. One of the most
effectivetool sfor suchteacher education canbefoundinhumanrights. Becausethe
struggle is an on-going one, likely to be with us through along period of global
change, an approach based on principles and standards arising from clearly
articulated values—one that shows social change to be a process affected by
individual and group intervention—offers possibilities for hope in the human
future. This continuing struggle lies at the heart of reconstructionism.

Notes
1. Peopl€ sDecade for Human Rights Education, 526 West 111st St., New Y ork, NY 10027.
The resource guide is Educating for Human Dignity forthcoming from the University
of Pennsylvania Press.
2. World Order Models Project, 475 Riverside Drive, New York, NY 10115.
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