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The research findings related to the impact of teacher training and early
teaching experiencesuponteachers’ attitudetowardteachingareconflicting at best
(Hersh, Hull, & Leighton, 1982; Zeichner, 1980). Some researchers have described
the impact of teacher training experiences upon prospective teachers as moving
them from early formalized and rigid attitudes toward teaching to a more liberal,
demacratic, and humanistic attitude about teaching, but then returning them to the
more rigid and control-oriented attitude following student teaching and early
teaching responsibilities (Callahan, 1980; Hoy & Woolfolk, 1990; Jacobs, 1968;

Lipka & Garlet, 1981). Other researchers have sug-

I gested that the early teaching experiences simply
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and Inquiry, Bowling attitude toward teaching occurs during preservice
Green State University, educationandtheinitial fiveyearsof teaching (Marso
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indicated that preservice teachers' overall positive attitude toward teaching and
pupils becomes even more positive during student teaching (Paschal & Trelor,
1979; Sandgren & Schmidt, 1956).

Zeichner (1980), in attempting to account for contradictions in the findings
fromthe studiesof theinfluence of early teaching experiencesupon attitudetoward
teaching, suggested that initial teaching experiences have a varied impact upon
different individuals and that this impact is neither totally positive nor totally
coercive. Relatedly, Tabachnick and Zeichner (1984) reported that the impact of
early teachi ng experiencesupon neophyteteachersisinfluenced by thenatureof the
school settingswheretheearly teaching experiencesoccur aswell asthe character-
istics of the neophyte teachers. They concluded that viewing early teaching
experiences asa " unitary entity” unrelated to the ecological characteristics of the
school setting andtheattitudes, beliefs, and prior experiencesof thenoviceteachers
is inappropriate. Furthermore, other research findings support this perception of
multiple factors influencing early teaching experiences. For example, Byler and
Byler (1984) found that positive change in the morale of novice teachers during
student teaching was related to the extent of their prior field experiences, their
expectations of their rolein the assigned schools, the extent of acceptance by their
cooperating teachers, and their cooperating teacher’s own morale.

Pollard (1982) and Carroll (1981) have identified some of the school setting
and personal individual characteristicsthat influence the socialization of neophyte
teachers. Personal characteristicsof the noviceteachersthat influencetheir social -
ization include extent of training, lifestyle, prior experiences, and knowledge of
subject matter. School setting characteristics that influence teacher socialization
include guidance from the principal, teacher colleague support, and the appropri-
atenessof thefirstteaching assignment. Other researchershavereportedthat gender
and gradelevel of instruction are al so associated with attitude changesin prospec-
tive teachers (Villeme & Hall, 1980; Pigge & Marso, 1987), and Dispoto (1980)
found that the affective attributes of teacher candidates are associated with their
performance during student teaching. Elementary education majors and female
teacher candidates tend to have a more positive attitude toward teaching than do
secondary education majors and male teacher candidates, and those prospective
teachers with more positive attitudes toward teaching tend to earn higher student
teaching performance ratings and are more likely to enter the teaching field after
graduation.

The purpose of the present study was to ascertain whether or not selected
academic ability and personal attributes of neophyteteacherswereassociated with
longitudinal changesin their attitude toward teaching asthey progressed through
training and thefirst year of teaching. More specifically, thisstudy wasdesigned to
testthefollowingnull hypotheses: 1) Theteachers' attitudetowardteachingwill not
change asthey progressin time from the commencement of teacher training, to the
completion of student teaching, and to the culmination of their first year of full-time

38



Marso and Pigge

__________________________________________________________________________________________________|
teaching. 2) The teachers' attitude toward teaching will not be related, in either a
main effect sense or in terms of interaction with time, to their academic ability as
indicated by their: student teaching performance ratings, university grade point
averages, American College Test scores, and Comprehensive Test of Basic Skills
scores. 3) Theteachers' attitudetoward teaching will not berelated, in either amain
effect sense or in terms of interaction with time, to their personal attributes as
indicated by their gender, gradelevel of instruction, when they madetheir decision
to become teachers, evaluation of their teacher training, personality type, and
feelings of locus of control.

Met hod

The longitudinal sample was comprised of 65 neophyte teachers who began
their teacher training in 1985 and who by June 30, 1989 had completed their first
year of full-time classroom teaching. These teachers had completed the Attitude
Toward Teaching as a Career Scale at the commencement of teacher training,
following student teaching, and near the end of their first year of teaching. This
attitude scale provides a single score from 11 items responded to on a continuum
from strongly disagree (1) to strongly agree (6); thus a score of 66 represents the
maximum positive attitude score from this instrument. Merwin and DiV esta (1959)
reported a test-retest coefficient of reliability of .79 for the scale and construct
validity evidenceintheform of asignificant differencein attitude between students
having and not having selected teaching as a career.

Inaddition, thefollowing datawere gathered for the neophyte teachersduring
their teacher training or at the end of their first year of teaching: American College
Test (ACT) and Comprehensive Test of Basic Skills (CTBS) composite scores,
university grade point averages, Rotter’ s (1966) locus of control scores, university
supervisors' ratings of their student teaching performance, Myers-Briggs Type
Indicator classifications (Myers & McCaulley, 1985), gender, planned grade level
of instruction, when they had decided to become teachers, and their ratings of the
quality of their teacher training.

One- and two-factor repeated measures analysis of variance procedures were
usedtotest thehypotheses. Attitudescoreswereused asthedependent variable, the
three pointsin teacher development (prior to and following teacher training and at
the end of the first year of teaching) were used as the first independent variable
(column classification), and the teachers’ academic ability and personal attribute
classifications were used as second independent variables (row classification).

The specific 2X3 and 3X3 ANOVA row classifications were: high and low
halves of the subjects formed from their ACT and CTBS composite scores,
university grade point averages, and their student teaching performance ratings;
their dichotomous personal indices of gender, grade level of instruction (elemen-
tary or secondary), Myers-Briggs' personal preference types (extraversion-intro-

39



Teachers' Attitudes

version, sensing-intuition, thinking-feeling, and judging-perceptive), approximate
top and bottom one-thirds of their externality scoresfrom Rotter’ slocus of control
scale, and their perception of the quality of their teacher training (gradesof A or B);
and their classifications of when they decided to becometeachers (prior to, during,
or following their high school years).

H nd ngs

The one-factor ANOVA of the attitude scores obtained just prior to the
beginning of teacher training, following student teaching, and near the completion
of the first year of full-time teaching indicated that the teachers' attitude toward
teaching did not change markedly during this period of their development. The
attitudemeansfor thetotal sampleat thesethreepointsinteacher development were
52.1,52.3, and 50.6, respectively, (F=0.87, p=.42). The standard deviations of these
attitude scores varied from 5.90 before training, 6.20 after training, to 7.23 after
teaching with an average standard deviation over the three pointsof 6.44. Thisled
to the non-rejection of thefirst null hypothesis of the study.

The two-factor ANOV A procedures revealed no significant (p<.05) relation-
shipsbetweentheneophyteteachers’ attitude scoresand thefour academicindices
(ACT and CTBSscores, student teaching performanceratings, and university grade
point averages); thesefindingsledtothenon-rejectionof thesecond null hypothesis
of thestudy. However, these AN OV A proceduresreveal ed significant rel ationships
betweentheneophyteteachers' attitudescoresand each of thesix sel ected personal
characteristics; therefore, the third null hypothesis was rejected. A significant F-
ratio was identified for just one of the four Myers-Briggs dichotomies, judging as
opposed to perceptive preferencetypes.

This pattern of attitude scores suggests that those classified as perceptive
individuals (a preference for a flexible and spontaneous way of life) had a less
positiveattitudetoward teaching ascompared to their cohortsclassified asjudging
individuals (preference for a planned, decided, orderly way of life) at all measure-
ment points with the largest apparent difference following their first year of
teaching evidenced by an effect size of +.70. The overall row mean was52.3 for the
judging individuals and 50.1 for those classified as perceptive (F=3.47, p=.03,
ES=+.34). Thisfinding suggests that the perceptive teachers may have found that
teaching demanded a greater amount of planning and organization than they
preferred; consequently, they expressed al esspositiveattitudeabout teachingthan
their cohorts during training and near the end of their first year of teaching (see
Tablel).

Effect sizes (ES) in this paper were computed by dividing the various mean
differencesby theaverage standard deviation of theattitude scores(6.44). Borgand
Gall (1989, p. 7) indicate that “ Researchers consider effect sizeslarger than +.33 to
have practical significance, that is, the effect islarge enough to make aworthwhile
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Table 1
Attitude Means and F-Ratios for Three Points
in Teacher Development and Various Two-Factor ANOVA (Row)
Classifications of Teachers Personal Characteristics

Before  After After Overal

Classification N* Training Training TeachingMean F p
M-B Type:
Judging 46 52.4 53.0 51.6 52.3 3.47 .03
Perceptive 12 51.2 52.0 47.1 50.1
Effect size** +.19 +.15 +.70 +.34
Gender:
Mae 11 50.4 50.0 47.0 49.3 4.36 .04
Femae 54 52.4 52.8 51.4 52.2
Effect size +.31 +.43 +.68 +.45
Leve:
Elementary 38 52.5 53.5 53.3 53.1 9.20 .003
Secondary 25 52.0 50.2 47.3 49.8
Effect size +.08 +.51 +.93 +.51
Decide Teach:
Prior H.S. 22 53.8 52.6 53.6 53.3
During HS. 29 52.7 52.5 49.5 51.6 3.18 .04
After H.S. 11 49.8 51.1 50.6 50.5
Effect size +.62 +.23 +.47 +.43
Training:
‘A’ grade 22 53.8 54.6 54.1 54.2 6.43 .003
‘B’ grade 38 50.9 51.0 48.6 50.2
Effect size +.45 +.56 +.85 +.62
Control:
Internals 22 52.7 54.6 52.5 53.3 5.81 .02
Externals 22 50.4 52.5 47.8 50.2
Effect size +.38 +.33 +.73 +.48

* Sample sizesvaried somewhat asnot all information wasavailableon al teacher candidates.

**Effect size determined by larger mean minus smaller mean divided by the average SD
(6.44) except for the decide to teach classification where the mean difference was
between the largest and smallest means.
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difference in the outcome.” Effect size is considered to be the most appropriate
indication of the practical significance of the findings of a study. An effect size of
0 means the average subject receiving treatment did no better or no worse than the
average subject not receiving thetreatment, and an effect size of 1.00 meansthat the
average subject in the treatment group scored at the 84th percentile of the control
group distribution.

The male neophyte teachers reported aless positive attitude toward teaching
at all three measurement pointsthan did the female teachers. The overall mean was
49.3 for the males and 52.2 for the females (F=4.36, p=.04). As the gender
difference was most apparent at the end of the first year of teaching (ES=+.68), it
appears that the male teachers may have been less satisfied with their first year
teaching experiences than were the female teachers (see Table 1).

At all three measurement points the secondary teachers expressed a less
positiveattitudetowardteaching asacareer than did theelementary school teachers
with the difference again being most evident at the end of thefirst year of teaching
(ES=+.93). The overall mean was 49.8 for the secondary and 53.1 for the
elementary teachers (F=9.20, p=.003). The similarity of the pattern of meansfor the
gender and instructional level classifications may be the result of a confounding
effect as nearly al the male teachers were also secondary majors.

A significant interaction effect al so wasidentified between the three measure-
ment pointsinteacher development and theinstructional level classificationfor the
attitudescores(F=3.96, p=.02). Thepattern of cell meanssuggests(see Tablel) that
secondary teachers' attitude toward teaching became less positive during training
and the first year of teaching; whereas the elementary teachers' attitude toward
teaching during training and their first year of teaching remained highly positive
and stable over time.

A significant association wasreveal ed betweentheneophyteteachers’ attitude
toward teaching and when they made their decision to become teachers (F=3.18,
p=.04). Themean pattern for thistime of decision classification suggeststhat those
teacherswho had decided toteach prior to high school hadthemost positiveattitude
about teaching and maintained that attitude during training and the first year of
teaching; whereasthose who had decided to teach during high school or following
high school reported aless positive attitude about teaching as a career with mean
differences between the three groups being most apparent upon commencement of
teacher training (ES=+.62) and following the first year of teaching (ES=+.47).

The relationship identified between the first year teachers' perception of the
quality of their teacher training and their attitude toward teaching indicated that
those teachers who assigned a B to the quality of their training reported a less
positive attitude (overall mean of 50.2) toward teaching than did those candidates
who assiged an A (overall mean of 54.2) to their training (F=6.43, p=.003,
ES=+.62). An examination of these score means suggests that the attitude of those
teachersassigning aB tothe quality of their university training waslesspositive at
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all threemeasurement pointswith the difference agai n being most apparent after the
first year of teaching (ES=+.85). It is especially interesting to note that at the
commencement of training, and prior to having experienced any teacher prepara-
tion requirements, those individuals who four years later assigned a grade of B to
their training had asignificantly lower attitude toward teaching (ES=+.45) than did
those individuals who later assigned an A to their training.

Thelocusof control classificationindicated that those neophyteteacherswho
perceived themsel vesashaving more control over their environment (internal s) had
amore positive attitude toward teaching (F=5.81, p<.05, ES=+.48) than did those
teachers reporting an external locus of control (overall means of 53.3 and 50.2,
respectively). The internally controlled individuals appeared to maintain their
higher and more positive attitudes through training and the first year of teaching
whilethe externally controlled individual s appeared to become less positive about
teaching after their first year of experience as compared to upon the completion of
their teacher training. Therecertainly appearsto beasignificant difference between
the two groups at the end of their first year of teaching (ES=+.73).

Sunmar y and O scussi on

A longitudinal sampleof 65 neophyteteacherscompleted ameasureof attitude
toward teaching as a career upon commencement of teacher training, after student
teaching, and near the completion of their first year of full-time teaching. It was
found that these teachers' attitude toward teaching did not change during this
developmental period, nor did their attitude toward teaching become less positive
asthey progressed through teacher training and their first year of full-timeteaching
asmight have been expected from some previousresearch findings. Thisled to the
non-rejection of the first null hypothesis of the study that the neophyte teachers’
attitude toward teaching would not change during early teacher development.

Thenoviceteachers academic ability classifications (student teaching perfor-
manceratings, university gradepoint averages, and ACT and CTBSscores) did not
reveal significant overall mean differencesin attitude toward teaching. Thisled to
the non-rejection of the second null hypothesis of the study that measures of the
novice teachers academic ability would not be related to their attitude about
teaching during early teacher development.

Each of the teachers’ personal attribute classifications (gender, grade level of
instruction, when the decision to teach was made, perception of the quality of their
teacher training, personality type, and locus of control) was found to be related to
theteachers’ attitude toward teaching scores. Thisfinding resulted in therejection
of thethird null hypothesisthat neophyteteachers’ attitudetowardteachingduring
early teacher development would not be related to their personal attributes.

The findings of the present study suggest that personal attributes but not
academic ability arerelated to neophyte teachers’ attitude toward teaching during
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their early development. Asatotal group, the novice teachers maintained a highly
positive attitude toward teaching during teacher training and through thefirst year
of teaching; whereas some subgroups of the teachers appeared to develop aless
positive attitude toward teaching during these early teacher development years.
M al eand secondary teachers, teacherswho decided to becometeachersduringhigh
school, teacherswho assigned alower gradeto the quality of their teacher training,
teachers who felt that they had less control over their environment, and those
teachers who had a preference for a more flexible and spontaneous way of life
expressed a somewhat less positive attitude after their first year of teaching than
they had during teacher training.

It is not known whether the second and subsequent years of teaching will
contribute even further toward the less positive attitude of male, secondary,
externally controlled, lessplanned and orderly teachers, and thosedeciding toteach
during or after high school, or whether anincreasingly | ess positive attitude toward
teaching ultimately results in many of them leaving the profession. A related
guestion is what teacher trainers and those responsible for the induction of new
teachersintotheprofession candotomakethefirst year and perhapsthesubsequent
years of teaching more positive for these possible “at risk” neophyte teachers. It
would seem feasible that a more supportive orientation and induction program
might devel op more realistic expectations, might aleviateinitial negativetransition
experiences, and perhaps might eventually reduce the loss of otherwise capable
teachers from the profession.

Considerable research evidence already links teachers’ locus of control
(Lefcourt, 1982) and persondity type (Myers & McCaulley, 1985) with both
pupils and teachers’ classroom behavior. For example, Harpin (1980) and Harpin
and Sandler (1979) reported apositiverelationship between teachers’ feelingsof an
internal locus of control and the effectiveness of teachers' management of their
classes, and DeNovellis and Laurence (1983) found arelationship between teach-
ers personality type as measured by the Myers-Briggs Type Indicator (ajudging
in contrast to perceptive preference) and the effectiveness of new teachers
management of their classes.

Similarly, Marso and Pigge (1991) found rel ationshi ps between the personality
type and the locus of control orientation of student teachers and ratings of their
performance by university supervisors. They noted that prospective teacherswho
had feelings of being controlled by external rather than internal forces and those
who had apreferencefor aflexibleand spontaneousrather than aplanned, decided,
orderly way of life performed less well in student teaching.

Perhapsthrough appropriateteacher induction programs, externally controlled
and perceptive type neophyte teachers might be assisted in better adapting to
classroom teaching through examining their feelings of control and preferencesfor
structure as they experience the demands and bureaucracy of typical school
settings. Even further into the future, continued research of personal and affective
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attributes of novice teachers who successfully progress through early career
development may resultin sufficient knowledgeto better counsel individualsat the
time when they are considering whether or not to select teaching as a career.
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