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When we were in school, our Speech and Communications Arts teachers
outlined what they believed was a fool-proof formula for getting messages of
importance from the mind of a speaker into the minds

[ of listeners: Tell people exactly what you are about to
J. Gary Knowlesisa tell them; tell people what is on your mind; tell them
professor inthe what you have told them. Tell, tell, and tell again. A
Educational Sudies catchy little algorithm! And it sounded so simple.

Program, School of Themodel stressed that listenersare and should

Education, TheUniversity bepassivereceptors, that messagescouldand should
of Michigan, Ann Arbor; betransferred perfectly, and that speakers could and
Diane Holt-Reynoldsisa should control all the variables contingent to the
professor at the College message transferring process. So, we learned to do
of Education, Michigan exemplary telling, to pre-empt listeners' objections

State University, East to our theses, to eliminate distractions while we
Lansing. They are co- talked, to simplify, stream-line and organize that
guest editorsof thisissue  talk—in other words, to control our way to success-
of Teacher Education ful delivery and heightened learning.

Quarterly. That was years and years ago. Actually, almost
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longer than we can remember. No self-respecting teacher educator of today would
validate such ateaching model or show contemporary preservice teachers how to
use it for communicating subject matter in classrooms with students. We know
better. We have learned that ideas—subject matter knowledge—cannot be trans-
mitted whole and intact regardless of how flawless the presentation. For any text,
beit spoken or written, there are two perspectives—those of the speaker or writer,
andthoseof thelistener or reader. Peopleconstructideasasthey |earn, and they use
prior knowledge, experiences, and beliefs, aswell asinterpretations they generate
in the moment, as the stuff out of which to build those ideas.

Weknow about thisphenomenaof constructed understandingsthough obser-
vations of children developing subject matter knowledge. But, have we learned it
when the subject matter isteaching andbeing ateacher, and whenthelearnersare
preservice and practicing educators? How many of usasteacher educatorswork in
programs of teacher preparation that subtly pressure us to act as if preservice
teachersin our classrooms or in field experience settings have few or no ideas of
their own, asif the ideas of practicing teachers are inherently and fundamentally
flawed in some unspecified way, as if taking time to help teachers and preservice
teachers discover and understand the multiple and various beliefs, habits, experi-
ences, and visionsthat they bring with themto teacher education (broadly defined)
and to classroom practice weretrivial at best, an annoyance at worst? On this point
Seymour Sarason (1993), reflecting on his long involvement with teachers and of
the state of teacher preparation, observes:

Teaching teachers involves every psychological issue and principle involved in
teaching children. Thewould-be educators, likethe pupilsthey will | ater teach, are
not uninformed, empty vessels, devoid of knowledge, assets, interest, and expe-
riencein matters educational. To ignore what the woul d-be teacher knows and has
experienced, what that teacher aspiresto be and achieve, isto sea off agold mine
in the face of poverty. (p. 150)

It is because we believe that |earning to teach and learning to be ateacher are
ongoing, perhaps life-long, processes and practices where intensely human, per-
sonal meanings are created and influenced by a myriad of prior experiences and
meaningsthat we proposed and devel oped this special i ssue of Teacher Education
Quarterly. Why write about personal histories? Because in one sense, they are
teacher education. Teachers' lives as school pupils before they become teachers,
their livesasscholarswhilethey prepareto becometeachers, their livesasvariously
contributing membersof theworkforceand society, andtheir livesasprofessionals
inacareer of teaching present few clear boundaries. Teachershavelivesoutside of
the classroom in which they teach—despite what we thought when we were
kindergarten pupils—and those lives are inextricably linked with the past as well
asthepresent and thefuture. What they lived and | earned inthe past and what they
live and learn today becomes a history they reference for their living and learning
tomorrow. Because each person comes to teaching and teacher preparation with a
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uniqueperspective, personal histories, andtheresearch basedinthem, shedlighton
theprocessof |earning and practicingtheactivitiesof teachingandtherol esof being
ateacher. Our intentisthat thiscollection of articlesbehighly pertinent asaresource
for those who hope to influence teachers' learning in the present. Together, the
collection of articles answers questions such as:

What are personal histories?

Why write about personal histories?

Why research personal histories?

How do personal historiesshedlight ontheprocessof becomingandbeing
ateacher?

How do personal histories fit into pictures of teacher education and
ongoing professional development?

What are some of the potential waysto begin to understand the power of
personal historiesin the work and lives of teachers?

Prof essi onal Practi ceandPersonal Hstori es

How did thiscollection of personal history articlescome about? Aseditors, we
can hardly offer explanations about our involvement in personal history explora-
tions and pedagogies and the origin of this special issue without reference to
elements of our own individual and collective experiences—snapshots of our
personal histories if you will. What follows is offered simply as a glimpse of the
interrel atednessbetween our interestinpersonal history researchand pedagogy and
our own personal histories. We do this because of theinformal criticism leveled at
those who research the lives of teachers; that too often researchers and teachers
expect thosethey research or teachtoreveal elementsof their personal liveswithout
researchers revealing aspects their own circumstances and experiences. What
follows are a couple of frames from the movies of experiences that shaped our
thinking about researching personal historiesand their pedagogical usefulnessfor
teacher education.

In the mid 1980s, Gary began explorationsinto his early experiences of family,
school, classrooms, and teachers—el ementsof hisown personal history—asaway
of devel oping more appropriate understandingsabout his, then, present practiceas
anew university teacher. Elements of his personal history often played out more
powerfully in his teaching than more formal theoretically-based elements of his
knowl edge about teaching. Why? Methodologically, he fumbled around trying to
formally explore his practice and find answers, but felt thwarted because he had no
readily available models of inquiry. Coming to the obvious conclusion that his
personal history wasintegrally connected to the conceptualization of histeaching
practice seems quite simplistic now. But, then, hewasthoroughly engulfedin asea
of positivistic perspectives on researching and thinking about teachers’ practices.
There were others, he soon discovered, who had advocated a recognition of the
. _________________________________________________________________________________________]
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influence of personal historiesin the learning to teach process.

In the period that followed, Gary explored ways of making use of elements of
asmall but burgeoning area of research that placed prominence on the personal
(specifically, at that time, autobiographical, biographical, and life history research)
asaway of understanding the socialization of teachers and the ongoing devel op-
ment of their practices. Traditional lifehistory research approachesimbeddedinthe
disciplinesof sociology and anthropol ogy offered potential strategiesfor exploring
the intensely personal elements of becoming and being a teacher.

About this time, Gary was also engrossed in a study of parents who home-
educated their children. Much earlier, he, too, had engaged in the practice of
teaching hischildren at home, whilein the principal ship of an alternative secondary
school. In that relatively isolated, rural location there were no facilities for histwo
kindergarten-aged children, andit wasthisfact that precipitated hishomeeducation
activities. Most of the literature on home education in the early 1980s pointed to
rather superficial reasons for parents to home-educate, and these did not ring
atogether truefor Gary. Deciding to uselife history research methods, he explored
thelivesof agroup of parents, finding the method particularly illuminating in terms
of revealing the power of past experiences on the formation of parents’ rationales
for their practice. He extended that work to explorethe actual teaching methodsthat
parents used, finding that they, too, were largely grounded in their personal his-
tories.

Asaresult of hisgrappling with understanding his own teaching practice and
theexperiencesof parentswho operated homeschool s, Gary encouraged preservice
teacherstodevel op personal history accountsasaway of comingtounderstandings
about theassumptionsbehind boththeir establi shed and devel opi ng perspectivesof
workingin schoolsand teaching young students. I n addition, heembarked on other
investigations using thelife history method asacentral research tool. For example,
with preservice and beginning teachers, he examined some of the ways in which
their personal histories influenced their thinking and played out in their practice.

More recently, moving to The University of Michigan, Gary extended his
exploration of elements of preserviceteachers' personal historiesand professional
development, being particularly interested in developing a pedagogy of teacher
preparation that rested inthe personal . At the time, Diane was finishing research
at The University of Michigan that explored the way in which preservice teachers
made use of their personal history-based beliefs about literacy. We (Gary and
Diane) began working together some before Diane moved to Michigan State
University.

Diane'sinterest in personal histories evolved from her study of literature. As
an undergraduate student, she read and studied literature as away to understand
herself, others, and the world beyond her own experiences through the lives of
charactersin books. This academic grounding in the practice of looking closely at
what characters say and do to infer motives, beliefs, and intentions blended
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seamlessly with her early experiences sitting in Southern church serviceslistening
aspastorsworked from the storiesin sacred texts outward toward themesfor living
one'slife. For Diane, stories were always the primary medium for knowing about
theworld and for understanding the perspectives of others.

When she began her professional life as a high school English teacher, she
found an ideal context for exploring the connections between what Clandinin and
Connelly now give her language to call “storied lives’—responses of student
readers. However, what most i nterested Dianein those dayswashow studentswere
ableto reference past experiencesto arrive at conclusionsvastly different from her
own, sometimes so different as to be “wrong.” The logic of students’ errors,
deviations, and revelations became increasingly fascinating to her. Their ready
abilities to weave together the experiences of characters in books with their
experiences as living adolescents, and to inform both their own understanding of
themselves aswell astheir interpretations of those characters, became a source of
delight, frustration, and inquiry for her.

When shel eft high school teaching and beganthework of expl oring thesubject
matter of teaching with preserviceteachers, Diane brought with her thisdisposition
for looking at how students use their livesto arrive at conclusions about material
they encounter in classrooms. She was prepared to notice how, in avery different
context—a university course on teaching, for example—preservice teachers re-
enacted strategi esshehad seen high school teachersof literatureemploy. They used
the stories of their lives as students to make sense out of theory-laden, premise-
driven ideas they encountered in teacher education coursework. They referenced
themselves.

As ateacher educator at Michigan State University, Diane spends time with
preservice teachers inviting them to tell the stories they are using to guide their
thinking about coursework-based ideas. She encouragestheseindividual sto make
explicitthepersonal history filesthey have collected and out of which they operate
when they first begin to think about what they want studentsto do in classrooms,
tofind the storiesthat tell them these actions are desirabl e. She encouragesthemto
articulate what they imagine learning could be like and what they believe are the
barriers to that learning, how teachers are supposed to act versus how we can
imagine together that they could act, and to | ocate the experiences that inform this
imagining. She has come to believe that teachers can make real decisions about
Myself-as-Teacher only when they have an opportunity to ook at the differences
betweenwhat they havealwaysbelievedteachersshoul d do and what they can now
envisionthat teacherscould do. Shehopesto hel p teachersbecome craftersof their
pedagogies and the conscious authors of their livesin classrooms.

Ascollaborators, our personal historiesinfluencethewaysinwhichweinteract
and work, the ways in which we view teaching and teachers, the wayswe develop
our university-based course work and pedagogies, the ways in which we interact
withour students, and themanner inwhichweresearch our practiceandthepractice
. _________________________________________________________________________________________]
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of others. Y et, in the process, we have each moved to modify the potential negative
influences our respective personal histories have on our careers and professional
selves, while at the same time magnifying those elements that can move and guide
our professional development in particularly beneficial directions.

The general area of research into personal histories has, therefore, helped us
each examine both our own assumptions and the beliefs of those whom we teach,
and it has donethis, sometimes, in profound ways. We are moved by the power of
personal histories over the professional lives of potential and new teachers with
whomwecomeinto contact. Weare so often reminded that weact out of habit rather
thanthought andthat toinfluenceor changeour actions, wenot only haveto become
awareof themashabitswithrootsand purposesinthepast, but asconsciouschoices
we can make in the present and future. Because of this, making explicit the
connection between personal experiences and professional thinking has potential
to influence future practice.

ThePRur poseof thi s@l | ecti onof Articles

We envisioned that this collection of articles would form a resource for
personal history research and practice in teacher education. We wanted to bring
together a group of articles that was solidly based in agenre of research that was
uniquely personal, one based on the notion that personal histories and personal
history accounts—records of experience—provide opportunities for powerful
insightsinto teacher preparation and development. Initially, weenvisioned arange
of articlesthat included exampl es of research and practice set agai nst onesthat paid
attentionto someof thetheoretical aspectsof personal histories. Wehave, however,
no such theoretical piecesin thiscollection. Instead, by circumstance, we opted to
simply portray the varieties of waysin which personal historiesare used, believing
that someof thefoundation of understandingsabout personal historiesarelaidopen
inthe process.

One way to view this collection of articlesisasakind of “Mini-Handbook of
Personal History Research and Practice.” If welook at the special issue asasort of
state-of-the-art handbook, then it might divide into three sections: First, the work
of Diane Holt-Reynolds, J. Gary Knowles, Connie S. Zitlow and Gary DeCoker,
and Ivor F. Goodson and Ardra L. Cole could be grouped in a category called
“Personal Histories as Powerful Elementsin the Education and Early Professional
Development of Teachers: A Medium for Knowing about Practice.” The notion of
personal histories being amedium for knowing is potentially very useful. Not only
can personal histories be a vehicle through which teacher educators can come to
understandings about those with whom they work, but they can be a productive
avenue for preservice teachers and others, themselves, to explore in conjunction
with their emerging practice.

The articles by Robert V. Bullough Jr. and Andrew Gitlin and Robyn Russell
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illustrate the notion of “Personal Histories as a Format for Reframing Professional
Action: A Method for Learning about Practice.” For these authors, the use of
personal historiesare anintegral part of learning about practice, an opportunity to
step back and review, an opportunity to both critique and reframe practice. In very
different settings, then, personal history accounts proved to provide valuable
insightsinto the work of established practitioners.

F. Michael Connelly and D. Jean Clandinin, along with Margret Buchmann,
offer insightsabout the use and framing of personal historiesin vastly different yet
related ways, and these could be described as “Persona Histories as Lived
Experience in the Making of Professional Meanings: A Milieu for Creating Prac-
tice.” In both of these articles, the examination of personal histories as experience
isseenasproviding opportunitiestofacilitate substantial rethinking about practice;
thisisbecause they challenge usto work on, explore, and question the boundaries
of our own experiences. But morethan that, they encourageteachersto take charge
of their professional development and move beyond the status quo.

Of course, these groupings of the authors' various works associated with
personal historiesare misleading, in that they imply that each work fallsneatly into
one and not another category. In reality, it is impossible to think or talk about
personal histories in any meaningful way without integrating each of these
perspectives. However, as an organizational rubric, the three categories serve to
illustrate some of the ways in which elements of personal history research and
practice can inform teacher education and professional development. We see, for
example, how the different authors reflect different foci across this field. Some of
theauthorsof thearticles, for instance, ask usto pay special attention tothe effects
of personal historiesoninservice and preserviceteachers' learning. Holt-Reynolds
offers a case study of one preservice teacher’s use of personal history-based
influencesand goal sfor making sense of university-based coursework. And, inthe
process of exploring the thinking of a preservice teacher, Diane raises important
questionsfor herself and other teacher educators. Knowles describes a beginning
teacher’s experience in light of just a few elements of her personal history—the
teacher’s central metaphor, and the ways in which it played out in her teaching.
Theseareexplored asare someother i ssuesassociated with pedagogy and research
associated with personal histories. Zitlow and DeCoker offer case studies of three
African-American students of teaching. These are individuals experiencing a
teacher preparation program in a predominantly white, small, parochial institution,
and their personal histories play out in some powerful ways. Goodson and Cole
allow usaccesstothevoicesof second-career beginning teachersasthey tal k about
learning to teach at the community college level.

Others describe in some detail programmatic applications of what we are
learning about the powerful influence of personal histories on learning about and
changing practice. In these cases, personal histories are potentially powerful as
vehicles for altering practice. Gitlin and Russell detail the use of “educative
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research” by practicing teachers as atool for identifying features of their lives as
teachersthat they want to change. Working within a collaborative setting—univer-
sity-school district—they make clear the potentialsfor substantially challenging the
status quo. Bullough narrates his experiences as a well-experienced yet always
devel oping teacher educator, using the notion of personal history asthe basisfor
examining his pedagogy and the curriculum foundation for one component of a
teacher education program.

The final two articles included here invite us to look at personal histories as
processes both synonymous with and informative for lived experiences. Connelly
and Clandinin encourage usto exploretherecursive characteristicsinherent to acts
of story telling to name and understand our lives, which then become the practical
knowledge out of which we live and so re-story our living. Buchmann's commen-
tary on what we can learn from the life of Charlotte Bronte brings thisissue to a
close. Here, she employs the meticulous techniques of historical and literary
analysis to move from a story backward to a flesh-and-blood life.

Wheat these authors have begun here—looking at lived experiences, listening
to teachers as they transmute their experiences into oral narrative, freezing them
into aliterature that becomesthis special issue of thisjournal, and publishing them
for readers’ analysis—Buchmann’s treatment of Bronte’s fiction brings full cycle.
For as surely as lived experiences become a narrative literature, so we hope that
readers will find here grist for the mill-the stuff for constructing new waysto see,
hear, live and understand their own lives, and the lives of those they teach.
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